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The police are cooperating with the two departments of education 
to act against unregistered institutions, writes Thabo Mohlala

QUALIFICATIONNEEDY LEARNERS GAIN AHELP YOUR

“ With assistance from the National Student Financial Aid Scheme 

(NSFAS) poor youth can now achieve their goals of further education.”

NSFAS was established by the government in order to 

administer loans and bursaries to financially needy 

students for study at public universities and Further 

Education and Training (FET) Colleges in South Africa.

NSFAS is a registered credit provider in terms of
the National Credit Act 34 of 2005 (NCRP 2655)

contact NSFAS on 021 763-3232 or SMS your questions to 32261
(Mark it as “M&G”) Standard SMS rates apply.
Email info@nsfas.org.za or visit
www.nsfas.org.za

FOR MORE INFORMATION

Our youth have untapped potential and 
should consider their options early. For 
career guidance they can contact the 
SAQA Careers Advice Centre on 
0860 111 673. Learners should use their 
Grade 12 June results to apply for 
university and must be aware of the 
deadlines for applications.

You can help them on the
road to success.

Many learners have the 
potential to succeed but no 
money to study after school.

These youth are often uninformed about
the options available to them in terms of 
financial aid to pay for their tertiary 
education and many settle for low paying 
jobs or unemployment.
 Don’t let the learners in your school add to 
the negative status quo. You can help them
by providing your pupils with information 
about study options, subject choices and 
financial aid that could lead them towards 
personal and economic success.

T
he police, in partnership 
with the departments of 
basic and higher educa-
tion and training, have 
vowed to flush out oper-

ators of bogus colleges. 
Each year scores of desperate par-

ents lose money in school fees paid 
to unregistered colleges. The parents 
have no legal recourse. Legally, neither 
department can intervene because 
such a dispute is considered a private 
matter between the learners or par-
ents and the colleges. 

But the recent high-profile arrests 
of some alleged owners of illegal col-
leges signal the government’s inten-
tion to protect vulnerable parents. 

Since the beginning of this year, 
police have arrested 48 owners of  
unregistered colleges nationally.

Speaking after the arrests were 
made, Minister of Police Nathi 
Mthethwa promised to deal harshly 
with owners who do not follow 
legal procedures in registering their 
colleges.

Mthethwa’s spokesperson, Zweli 
Mnisi, attributed the recent success-
ful arrests to police intelligence work 
and collaboration with the two educa-
tion departments. “Our police make 
regular visits to suspect colleges to 
verify their legal status with the help 
of the relevant education depart-
ment. The departments also inform 
us about institutions that have not 
fulfilled the necessary requirements 
to operate legally,” said Mnisi.

“I personally have been phoned 
or approached by parents who told 
me they realised only after their chil-
dren had completed their studies 
that the certificates they were issued 
with were not recognised by the 
department of higher education and 
training. Imagine their sense of loss 
and disappointment. This has got to 
stop,” Mnisi said.

Mnisi urged parents who have 
fallen prey to unscrupulous college 
operators to lay criminal charges. He 
also advised them to verify the legal 
status of institutions with the rel-

evant education authorities before 
enrolling their children. 

He said the police raids would not 
be limited to the learner registra-
tion period only but will continue 
throughout the year as police will 
make sporadic visits to private pro-
viders of education around the coun-
try to verify the status of colleges.

Department of basic education 
spokesperson Granville Whittle also 
appealed to learners, parents and 
any member of the public to “lay a 
criminal charge with the police if 
any evidence comes to the attention 
of the department(s) or such person 
that somebody is running a bogus or 
unregistered independent school”. 

Whittle said that, if an institution 
is found to be operating illegally, the 
department may obtain an interdict 
against the operator to prevent him 
or her from running the business. 
He said parents who are victims of 
such illegal operators must report 
them immediately to the police.

Last year Minister of Higher 

Education and Training Blade 
Nzimande held talks with the 
Association of Private Providers 
of Education, Training and Devel-
opment (APPETD) to highlight the 
seriousness of the problem. 

Nzimande said then: “We cannot 
taint all private colleges, as some are 
abiding by the law and offering good 
quality courses. However, these col-
leges are being discredited by the 
fly-by-night institutions which 
exploit people who are desperate 
for education and training qualifica-
tions. For this reason, government 

will continue to make sure that ille-
gal operators are flushed out.” 

Nzimande set up a stakehold-
ers’ forum comprising the National 
Prosecuting Authority, APPETD, 
the Council on Higher Education, 
Umalusi and the South African 
Qualifications Authority to work 
jointly with the police to enforce the 
regulation of private colleges.

Registration can be verified on the 
department’s website, www.edu-
cation.gov.za or by calling 012 312 
5878. Inquiries can be made by fax 
at 012 323 8817. 

Hands-on: Police Minister Nathi Mthethwa has promised to deal 
harshly with owners of unregistered colleges. Photo: Oupa Nkosi
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Cornia Pretorius

Are you suffering from migraines? 
What about stomach problems, high 
blood pressure, asthma, chest pain or 
ulcers? If you are battling with any of 
these health problems, take a minute, 
sit down and think about your work-
ing conditions because, say research-
ers from the North-West University, 
they may have been triggered by inci-
dences of psychological violence at 
the school where you teach.

“People are more familiar with 
physical violence such as assault or 
vandalism, but teachers are often 
unaware that they are victims of psy-

chological violence,” says Dr Tiaan 
Kirsten. Colleagues, managers such as 
the principal or officials of the depart-
ment of education, parents or learners 
could be responsible for psychological 
violence aimed at educators. 

Actions could include verbal or 
non-verbal abuse that could be emo-
tionally taxing on the victim, intimi-
dation, humiliation, blaming the vic-
tim for work-related problems, giving 
the victim more work than he/she can 
handle, attempts to ruin the victims’ 
reputation, malicious gossip, slander 
and teaching and cyber bullying.

Fellow researcher Jackie de Vos, 
a trained psychological counsellor, 
believes this type of violence could 
have a devastating effect on teachers’ 
health, triggering a long list of prob-
lems, including depression, anxiety 
and disrupted sleep.

In a previous study De Vos probed 
the characteristics and behaviour of 
educators and their bullies that may 
contribute to workplace violence. She 
found that teachers are mostly ver-
bally abused by education managers 
and are often verbally and physically 
abused by colleagues and learners, 
severely traumatising victims.

She is now conducting a study to 
investigate how workplace violence 
affects educators’ physical, psycho-
logical and social health. “The risks 
involved in overlooking workplace 
violence in education settings could 
impact on teachers’ ability to perform 
their duties, resulting in lower pass 
rates,” says De Vos. 

De Vos is looking for teachers to 
participate in her study. Anonymity 
is guaranteed. Primary and second-
ary school teachers who think they 
may be victims of psychological vio-
lence can contact De Vos on 072 435 
8024 or email her on PsychWellnes-
sAssist@vodamail.co.za.

Study of psychological violence
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Explaining workbooks

A
fter much talk about the 
production of workbooks 
aimed to boost learners’ 
literacy and numeracy 
skills, these learning 

tools are making their way into class-
rooms. The department of basic edu-
cation answers frequently asked ques-
tions about the workbooks.

What is the aim of the work-
books? 
They will provide organised work 
in the form of worksheets in mathe-
matics and language for every child. 
The aim of the project is to provide 
each child with two books of work-
sheets — one for numeracy/mathe-
matics and one for literacy/language 
in the child’s mother tongue. Each 
book contains 128 worksheets (two 
pages each) — one a day for four 
days of the week. In the third term 
the children will receive another 
two books — one for mathematics 
and one for language. Learners will 
do written exercises in the books.  

How will they help teachers?  
The worksheets are intended to 

help teachers of large classes and 
who may be without resources like 
photocopiers or stimulating reading 
materials for the children.  

Can they be used in multilingual 
classes?  
They will be useful (mainly in urban 
areas) in cases where teachers have to 
deal with multilingual classes. Some-
times there are up to five mother-
tongue languages in one class. The 
books are available in all 11 languages. 

Can they be used in multigrade 
classes? 
Because the workbooks are available 
for learners from grades one to six, 

it is possible for the teacher to work 
separately with different grades in the 
same classroom — giving each grade 
its own grade-specific workbooks. 
They will also be useful for teach-
ing mixed ability groups, each group 
working on a different worksheet.  

How else will  they assist 
teachers? 
The workbooks will help the teacher 
to manage teaching time and to mon-
itor the tasks children do in them. 
Also, the books will help teachers to 
identify learners’ needs for extra sup-
port from early in the school year.  

The department’s new workbooks 
all start with revision of the previ-

ous grade level with grade one, giv-
ing attention to school readiness and 
cognitive development. This revision 
will help the teacher to identify learn-
ers in need of extra support or reme-
dial action. In the workbooks each 
alternate lesson requires the teacher 
to make a judgment on which learn-
ers need additional or remedial sup-
port and which high achievers may 
need extended activities. 

How will schools receive the 
workbooks? 
The department is in the process of 
delivering the workbooks to all pri-
mary schools for each grade one to 
six learner. Each learner will receive 
two books — one for language and 
one for numeracy/mathematics and 
again in the second half of the year. 
By the end of the year each child 
will have four workbooks — two in 
mathematics and two in language.  

Are learners allowed to take the 
workbooks home? 
Teachers should encourage learn-
ers to take their workbooks home 
to do homework. Also, they should 
encourage parents and caregivers 
to become involved with the work-
books so they can take part in their 
children’s learning. 

Are learners allowed to write in 

their workbooks? 
Yes, as they are not textbooks. The 
workbook is designed to enable 
the learner to answer questions 
and practise reading, writing and 
numeracy in the books. A textbook 
does not have the same design fea-
tures. In fact, learners should be dis-
couraged from writing in textbooks 
so that they may be handed from 
one class to the next each year.  

What happens to the workbook 
at the end of the year? 
They become the property of the 
learner and a record of progress 
during the year. 

Is there any cost involved for the 
school or parents? 
The books will be supplied at no 
cost to schools or parents. They are 
funded entirely by the department.  

Will learners still get textbooks? 
Workbooks do not replace text-
books. They are an additional learn-
ing and teaching aid.  

What can principals do if they 
have not received workbooks at 
all or received the wrong number 
or books in the wrong languages? 
Principals should phone the depart-
mental toll-free number: 0861 36 36 
00 or 012 357 4195. 

Granville Whittle 
sheds light on how 
teachers will benefit 
from this initiative

Some of the workbooks every learner from grades one to six will 
receive in the year
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W
hat does it take to 
start a new school? 
Experts will  tell 
you it takes more 
than purchasing 

the right number of toilet paper rolls 
and test tubes or appointing teachers 
brimming with enthusiasm. What you 
need, they will tell you, is experience 
and solid back-up systems.

This is the model the Western Cape 
education department has decided to 
adopt in an innovative and brave move 
to stem the teething problems often 
associated with setting up new schools. 

It boils down to a functioning, well-
performing public school taking on the 
challenge of setting up a new school. 
More specifically, the department has 
asked Cape Town’s Westerford High 
School, to set up Claremont High 
School about three kilometres away in 
a project that will run over three years.

Westerford High’s mathemat-
ics and science bias, coupled with 
its grade 12 learners’ exceptional 
achievement in these critical sub-
jects, has long catapulted the school  

to educational stardom.
It is this recipe for success that the 

provincial department of education 
would like to see duplicated over time 
at Claremont High.

This, in turn, forms part of the 
provincial government’s ongoing 
attempts to expand access to maths 
and science education through spe-
cialised schools.

“This is like planting a new school,” 
says Rob le Roux, principal of Wester-
ford High, who is documenting every 
step of the way “hoping that it is a 
model of what is possible”.

The journey started in May last year 
when Penny Vinjevold, superintendent 
general of the Western Cape education 
department, approached Le Roux with 
the idea.

He did not flinch. To start a school 
where children are happy and receive 
quality education is an honour. But 
the decision was not his. He called a 
staff meeting. The teachers did not 
flinch either.

“They were very excited and wanted 
to take on the project as an outreach 
project,” says Le Roux.

But Le Roux also had to secure buy-
in from parents. The school’s govern-
ing body also approved the initiative, 
setting up a subcommittee that would 
be responsible for the governance of 
Claremont High until the school could 
elect its own governors.

From January Claremont High has 
been providing education. Formerly a 
teacher centre, Claremont High School 
will eventually accommodate 500 
learners from a wide catchment area.

The school opened in January with 
135 pupils. There are 105 grade eights 
in three classes of 35 each and one class 
of 30 in grade 10. At the senior level the 
school only offers a basic curriculum, 
including mathematics, science, geog-
raphy, accounting, life orientation, 
English and Afrikaans or isiXhosa.

Despite stringent requirements, 
including potential for achievement in 
maths and science and proof of partici-
pation in sport, cultural activities and 
community service, the demand for 
entry was significant.

“We received approximately 300 
applications for the 105 grade eight 
positions,” says Le Roux.

On the educator’s side the depart-
ment allocated seven posts to Wester-
ford to distribute to Claremont. Mur-
ray Gibbon, a former Westerford pupil, 
is the deputy principal at Claremont 
High. In addition to having a former 
Westerford pupil as the “on-site” 
leader at Claremont High the project is 
also benefiting from the wisdom of his 
father. Dr John Gibbon has no formal 
role but is an ex-principal of Wester-
ford. His enthusiastic interest in the 
project and education expertise is a 
resource that Le Roux and Murray Gib-

bon are tapping into.
On Le Roux’s busy timetable two 

hours a week have been set aside for a 
formal meeting with Murray Gibbon. 

The teachers from the two schools 
interact frequently. Claremont’s teach-
ers, for instance, attend subject meet-
ings at Westerford High.

“The Claremont teachers do all the 
work — set the tests, mark them, but 
they return to their classrooms with 
new ideas. This is an ongoing support-
ive system,” says Le Roux.

On the governance side the commit-
tee of parents that Westerford set up, 
is working hand in hand with parents 
co-opted from Claremont. This group 
meets once a month to discuss mar-
keting strategies to supplement the 

government subsidy and the relatively 
low school fees of R4 000 per learner 
per year.

Although most of the systems appear 
to be working already, there are obsta-
cles. Claremont High, for instance, has 
no sports fields. There is a small sec-
tion of tar, a mini swimming pool and 
a small hall. But because it is being 
moulded on the Westerford model, 
which requires learners to undertake 
cultural and sport activities on top of 
their academic work — “the school 
day is until 16:30” — everyone has to 
put their heads together.

“So we have to be creative about 
which sports to introduce, the empha-
sis being on a healthy lifestyle, general 
fitness and enjoyment,” says Le Roux.

Getting the teacher content just got easier
http://subscriptions.mg.co.za/teacher

The Teacher reaches 100 000 
teachers at all 28 000 schools 

across the nation.

Essential reading for teachers and learners
who take their education seriously

Advertise to South Africa’s Educators, Parents and
Learners by calling:
Diane Willis, T 011 250 7423 C 082 467 1152
Olinda Wilson, T 021 425 9028, C 072 119 2647
www.mg.co.za/education

New beginnings
Westerford High  
is helping to set  
up a new school,  
writes Cornia 
Pretorius

Pioneers: Claremont High School deputy principal Murray Gibbon 
(centre), Westerford Principal Rob Le Roux (left) and former 
Westerford principal John Gibbon. Photo: David Harrison
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TEACHERS CROSS TRANSFERS

Teachers P1 – P3 
who need partners for cross transfers, 

Mangoloi Transit can assist with 
suitable candidates. 

Call Griffith 073 645 4090 
or 

071 133 1429.
Thobile Mthiyane-Lekgoathi 

074 404 8476 

Telefax: 011 849 3226
Teach 001

 Please check and fax signed copy
Name:
Company:
Signature:
Size:
Cost:
Mail&Guardian cannot be held responsible for errors/

omissions not noted by the client
Date: 17/06/09       Time: 09:55 Corrections 0

Bring the best in educational technology 
to your learners. Contact OES for latest 
catalogue. Widest range of calculator 

models: TI, Casio, Sharp, HP and Texet. 
For product information, call us at (011) 285 0028

Attention
Math/Science 

Depts:

mg0011te☎ 

Thabo Mohlala

G
auteng scooped the 
most awards in the 
department of basic 
e d u c a t i o n ’ s  2 0 1 0 
National Teaching 

Awards.
Out of the eight categories in the 

awards, Gauteng won in a total of 
three and was either in second or 
third position in a further three cat-
egories. The province won in the 
categories of excellence in secondary 
school leadership (Christo Thurston), 
inclusive education and special needs 

teaching (Anna Pienaar) and adult 
basic education and training (Doug-
las Lindumuzi Fakude). 

The winners and other finalists 
were honoured during a gala din-
ner held at the Presidential Guest-
house in Pretoria on February 25 and 
addressed by Minister of Basic Edu-
cation Angie Motshekga and Minis-
ter in the Presidency Trevor Manuel.

The National Teaching Awards are 
in their 11th year and have always 
generated fi erce competition among 
teachers across the nine provinces. 
The process starts at a district level 
before it moves on to provincial level 

and fi nally culminates in each prov-
ince nominating one of their teach-
ers in each category.

The department of basic education 
uses the occasion to celebrate teach-
ing as a profession and recognises 
outstanding individual teachers.

The highly prized lifetime achieve-
ment award went to Limpopo’s Piet 
Swart for the 24 years he has spent 
building a multicultural and merito-
cratic school.

In 2009 the Free State won in half 
of the categories, but only walked 
away with two awards this year, 
namely excellence in secondary 
school teaching (Samuel Mphuthi) 
and Grade R teaching (Mamokete 
Zondi). 

Eastern Cape and Mpumalanga 

won in one category each. The former 
won the excellence in primary school 
teaching award (Nomvuzo Constance 
Mtyide) and the latter won in the 
excellence in primary school leader-
ship category (Thulani Nkosi). Kwa-
Zulu-Natal, Western Cape and North 
West took runner-up positions.

Speaking on behalf of the awards’ 
adjudicators, Anita Maritz said 
she was impressed with the great 
improvement in the logistics of the 
National Teaching Awards and the 
quality of presentations by teachers 
during their interviews.

“I want to express our gratitude 
to the department of basic educa-
tion for being able to hold this gala 
dinner for the candidates to show-
case their expertise. We were 

inspired by their dedication, resil-
ience to overcome the incredible 
barriers they face every day, creativ-
ity, empathy for the learners and the 
innovative strategies and techniques 
they use to teach the challenging 
curriculum.”

She said she was also struck by the 
depth of the teachers’ understanding 
and knowledge of the country’s edu-
cation policies. Maritz also said she is 
humbled by the sacrifi ces that teach-
ers make on a daily basis and how 
they all appreciate the significance 
of the awards, with most saying they 
represent a highlight in their teach-
ing career. 

“I think they will go back to their 
schools as more enlightened people 
and will encourage other teachers.”

Teachers celebrated at awards gala
Gauteng replaces the Free State as the 
province with the most winning teachers

Meet the winners and finalists of the National Teaching Awards 2010

Excellence in Primary School Teaching

1. Winner Nomvuzo Constance Mtyide (St. Patrick’s Junior Secondary School, Eastern Cape); 2. Second-placed 
Cindy Olivier (Potchefstroom Central School, North West); 3. Third-placed Micheline Ashley (Kirstenhof 
Primary School, Western Cape); 4. Finalist Thivhilaheli Mamburu (Mmbara Primary School, Limpopo); 
5. Finalist Cecilia Vezi (Cosmo City Primary No 1, Gauteng); 6. Finalist Carina Foster (Welkom Preparatory 
School, Free State); 7. Finalists Kogielumba Naidoo, Coovandrie Naidoo, Pravesh Singh and Esayvani Chetty 
(Brookdale Primary School, KwaZulu-Natal); 8. Finalists Jo-Anne Candasamy, Mathoto Mhlanga, Thabo 
Letseng, Barbara Bantom and Fiona Pennington (Sasolia Primary School, Mpumalanga)

1 2 3

4 5

6 87

Excellence in Primary School Leadership

1. Winner Thulani Nkosi (Mlondozi Primary School, Mpumalanga); 2. Second-placed Imtiaz A Adams (Surrey 
Primary School, Western Cape); 3. Third-placed Pumza Mbakaza (Gideon Rambuwani Primary School, 
Gauteng); 4. Finalist Nombulelo Sume (Charles Duna Primary School, Eastern Cape); 5. Finalist Lerato 
Mekgwe (Moitshoki-Mofenyi Primary School, North West); 6. Finalists Nondumiso Khanya and Senamile 
Mngomezulu (Mpontshini Primary School, KwaZulu-Natal); 7. Finalist Pearl-Joy Cornellisen (Mahlabatheng 
Public School, Free State); 8. Finalist Amos Mukwevho (Mapate Primary School, Limpopo)

1 2 3

4 5

6 7 8

Excellence in Secondary School Teaching

1. Winner Samuel Mphuthi (Rekgotsofetse Secondary School, Free State); 2. Second-placed Pregason A 
Moodley (Kharina Secondary School, KwaZulu-Natal); 3. Third-placed Anastacia Manganyi (DC Marivhate 
Junior Secondary School, Gauteng); 4. Finalist Patricia Baraganye (Monchusi Secondary School, North West); 
5. Finalist Azwindini Robert Mutshinya (Humbelani Secondary School, Limpopo); 6. Finalist Ncediswa 
Magida (JS Skenjana Secondary School, Eastern Cape); 7. Finalist Helena van Zyl (Augsburg Agricultural 
Gymnasium, Western Cape); 8. Finalist Sipho Siphiwe Lebyane (ML Nkuna High School, Mpumalanga)

1 2 3

4 5 6 7 8

Excellence in Secondary School Leadership

1. Winner Christo Thurston (Riverside High School, Gauteng); 2. Second-placed David Millar (Norman 
Henshilwood School, Western Cape); 3. Third-placed Nomtshato M Koma (Lebogang Senior Secondary 
School, Free State); 4. Finalist Zacheus Ntimane (Sigweje Secondary School, Mpumalanga); 5. Finalist Dries 
de Beer (Hoërskool Schoonspruit, North West); 6. Finalist Zolisa Magaqa (St. John’s College, Eastern Cape); 7. 
Finalist Petros Madlopha (Mathangetshitshi High School, KwaZulu-Natal); 8. Finalist Masilo Mailula (Fedile 
Secondary School, Limpopo)

1 2 3

4 5 6 7 8

Lifetime Achievement Award category sponsored by

Excellence in Secondary School Teaching category sponsored by

Excellence in Secondary School Leadership category sponsored by



W
hen I started Grade 8, my 
headmaster asked our class, 
‘Who wants to give a speech in 
assembly today?’ My friend said 

she would and our headmaster said, ‘Well 
done, free lunch for you.’ And I thought, ‘Wow 
free lunch! I’m going to do this tomorrow.

Tsakane Ngoepe went on to give a speech 
at her school assembly the next day. She 
spoke about the importance of education 
and how the choices we make will eventually 
map out our future. She was 12 years old.

Fast forward five years later and Tsakane 
Ngoepe or ‘TK’ as her friends call her, now 17, 
is sitting on the steps of Jameson Memorial 
Hall at the University of Cape Town. She is 
enrolled to study Actuarial Science on a full 
scholarship from the Old Mutual Actuarial 
Resource Development Unit. Last year she 
graduated as the top learner in Limpopo 
province, qualifying with no fewer than 
seven distinctions from Dendron Secondary 
School, a township school funded and 
supported by the Old Mutual Foundation. 

Dendron Secondary School is situated 
about 80 km from Polokwane, in Bochum 
township, a semi-developed and remote area 
of Limpopo, which TK describes as “more 
conservative but also more laid back”. She 
explains: “Our values are more traditional and 
we’re taught to greet our elders respectfully.”

In 2009, Dendron was only one of six 
formerly black schools voted among the top 
100 schools in South Africa. It also boasts an 
almost perfect matric pass rate in the last 
three years*. What makes this all the more 
remarkable is that this was achieved without 
the benefit of a library or science laboratory.

Dendron is part of the Department of 
Education’s Dinaledi Schools programme, 
which is designed to partner schools with 
the private sector. In 2008, the Old Mutual 
Foundation invested R420 000 into Dendron, 
over a three year period, to promote quality 
teaching and learning in the fields of maths 
and science. TK attests to the difference 
this made to her schooling. “Dendron was 
different because we were always encouraged 
to do more than just our class curriculum. 
We participated actively in speech contests, 
sports events, science festivals and national 
Olympiads. Our schooling continued outside 
of the classroom.”

Building on these successes, an additional 
R500 000 was funded to Dendron by the 
Old Mutual Foundation in 2009 to serve 
as seed capital towards the construction of 
maths and science laboratories, in a joint 
partnership with the Limpopo provincial 
Department of Education.

Transforming lives
It’s this commitment to transforming lives 

which drives the Old Mutual Foundation’s 
vision of corporate social investment. The 
Foundation believes the future of South 
Africa will only be secure if all South Africans 
can move forward with confidence and share 
in the country’s prosperity. Key to South 
Africa’s economic transformation challenges 
is combating high levels of poverty and 
unemployment, which are linked to a 
fundamental lack of education and skills.

That’s why the fourfold focus areas of the 
Foundation are: enterprise development to 
create jobs; skills development to create a 
skilled workforce and markets for products 
and services; education that focuses on 
maths and science to create our future 
skills pool; and staff volunteerism to uplift 
vulnerable communities. The focus of 
these initiatives is on rural and peri-urban 
communities where most of the poorest 
South Africans live.

Under the Education portfolio of the 
Old Mutual Foundation, our interventions 
are mostly based in secondary schools like 
Dendron and are aimed at providing:
– Instructional functionality: improving the 

quality of learning and teaching in maths 
and science

– Regulatory functionality: developing school 
leadership and management

– Infrastructural functionality: providing 
resources for the teaching and learning 
of maths and science

“Education is crucial for the future of our 
country,” says Dr Pandelani Mathoma, GM 
Corporate Affairs, Old Mutual, “and it’s 
essential that our young people are adequately 
equipped with maths, science and English skills 
to cope in a globally competitive economy. 
It’s for this reason that the Old Mutual 
Foundation supports learners to acquire these 
skills through multi-faceted initiatives that 
contribute to an effective schooling system.”

Other education initiatives the Old Mutual 
Foundation is working closely with are:
• LEAP Science and Maths Schools have 

a vision to transform disadvantaged 
communities in South Africa through 
mathematics, science and English education 
initiatives. LEAP partners with specific 
communities and provides children from 
these communities with the opportunity to 
gain access to tertiary study opportunities, 

be successful in their chosen career path 
and develop as socially responsible citizens 
of South Africa. 10% of the students who 
pass matric are assisted and encouraged to 
become maths and science teachers.

• Maths & Science Learning & Teaching 
Materials: Through this programme the 
Old Mutual Foundation assists with the 
provision of resources for the teaching 
and learning of mathematics and science. 
Projects supported include:
– Mathematical Digest: a quarterly 

mathematical magazine for high 
schools distributed to over 2000 
high schools in South Africa and 

neighbouring countries. The Old 
Mutual Foundation also supports the 
distribution of the magazine to 500 
Dinaledi Schools across the country as 
part of the national effort of doubling 
the number of passes in maths and 
science, thereby contributing to 
developing the scarce skills needed to 
grow the South African economy.

– AMESA is the professional Association 
of Mathematics Education of South 
Africa. The Old Mutual Foundation 
assists with the printing and distribution 
of the AMESA educator publications 
which includes: Pythagoras, Teaching 
& Learning, AMESA News and annual 
congress materials

• The Umlambo Foundation was set up 
to improve leadership and management 
capacity of principals in public schools; 
technological and computer skills for 
teachers to confidently and effectively 
impart knowledge; and to equip schools 
with the infrastructure conducive to 
teaching and learning in the 21st century. 
Additional support is provided around 
the school environment with the goal 
of raising the bar on quality, social and 
emotional support, international exposure, 
mentorship and coaching vulnerable 
children, particularly schoolgirls.

• TSiBA is the Tertiary School in Business 
Administration (‘tsiba’ also means 
‘to leap’ in IsiXhosa), and is a higher 
education institution that offers emerging 
leaders an opportunity to study an 
enriched four year Bachelor of Business 
Administration (BBA) degree, which 
focuses on developing entrepreneurship 
and leadership. The school’s vision is 
to ‘ignite opportunity’ and offers an 
innovative and comprehensive solution 
to addressing inequality in a sustainable 
manner. Founded in 2004, TSiBA 
currently serves 276 full time students in 
Cape Town and Knysna, and in its short 
existence has already produced three 
Mandela Rhodes Scholars.

Bright futures
By improving the education of our next 

generation, the Old Mutual Foundation is 
laying a foundation for young South African 
adults to have brighter futures, to reach for 
their dreams, in a society where everyone 
can expect to live a good and fulfilling life.

But it isn’t all hard work, TK says.  “Although 
I’m self-disciplined and understand that time 
management is necessary; I’ve also learnt that 
it’s just as important to have a balance in life.” 

She gets her balance from the sport she loves: 
soccer. A Chiefs fan, she plays striker, just like 
‘Bend it like Beckham’. Holding up a toned leg, 
she points and grins mischievously, “Check out 
these calves and tell me I’m not fit!” 

She collects her books and slings her bag 
onto her shoulder. The next lecture is due to 
start shortly and she shoots a parting shot 
as she bounces down the steps. “I’ve already 
read my Economics text books, so my 
lecturers better be ready for my questions.” 

LEAP students with Executive Director LEAP, John Gilmour.

Picture above and top right: Tsakane Ngoepe: The top learner for Limpopo whom 
Old Mutual is now sponsoring through UCT Actuarial Science. 

ENCOURAGING EXCELLENCE

Dendron
Secondary
School

No of 
students

Students
Passed

Pass
Rate

Bachelors Higher
Certificate

Diploma

2010 161 161 100% 126 12 23

2009 147 147 100% 105 5 37

2008 93 91 98.7% 73 3 15
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Thank you to the sponsors for supporting an initiative to 
promote excellence in the teaching profession by 

affording South African communities an opportunity to 
honour talented, inspiring and dedicated teachers.”

Excellence in Grade R Teaching

1. Winner Mamokete Zondi (Mehopung Primary School, Free State); 2. Second-placed Juanita van der Merwe 
(Piketberg High School, Western Cape); 3. Third-placed Marlie Kember (Asjassies Pre-Primary School, North 
West); 4. Finalist Nana Ngobese (Wentworth Primary School, KwaZulu-Natal); 5. Finalist Sharon Landman 
(Eastleigh Primary School, Gauteng); 6. Finalist Mokgaetji Traiforsa Dibakwane (Toronto Primary School, 
Limpopo); 7. Finalist Sphiwe Fortunate Thango (Luvolweftu Primary School, Mpumalanga)

1 2 3

4 5 6 7

Excellence in Inclusive Education & Special Needs Teaching

1. Winner Anna Pienaar (Alma School, Gauteng); 2. Second-placed Zelda de Villiers (Jan Kriel School, Western 
Cape); 3. Third-placed Hetta Barnard (ES Le Grange School, North West); 4. Finalist Ian Burns (Boshoff High 
School, Free State); 5. Finalists Thandi Mtshali, Lingesperi Naidoo, Thandi Khambule, Vusi Mazibuko and 
Phelelile Xulu (Kwa Thintwa School for the Deaf, KwaZulu-Natal); 6. Finalist Yolande Mtwa (Efata School for 
the Blind and Deaf, Eastern Cape); 7. Finalist Nkhensani Khosa (Nthabiseng Special School for Intellectually 
Impaired Learners, Limpopo); 8. Finalist Mhakamuni Khoza (Mpithi Primary School, Mpumalanga)

1 2 3 4

8

6 75

Excellence in Adult Basic Education & Training

1. Winner Douglas Fakude (Wattville Adult Education Centre, Gauteng); 2. Second-placed Moses Mohao 
(Ponelopele Abet Centre, North West); 3. Third-placed Thembeni Seale (Ntsie Abet Centre, Mpumalanga); 
4. Finalist Themba Nyaba (Somelulwazi Public Adult Learning Centre, KwaZulu-Natal); 5. Finalist Linda 
Gezwint (Overberg Community Learning Centre, Western Cape); 6. Finalist Risenga Baloyi (Phagameng Abet 
Centre, Limpopo); 7. Finalist Maria Ntsoaki Mofokeng (Mohloding Public Adult Learning Centre, Free State)

1 2 3

4 5 6 7

Lifetime Achievement Award

1. Winner Piet Swart (Hoërskool Ben Vorster, Limpopo); 2. Second-placed Mieta K Mtshali (Dikgabane 
Primary School, Gauteng); 3. Third-placed Mokhuoe Daniel Khothule (Dirisanang Intermediate School, 
Free State); 4. Finalist Gwendoline Mary Nunn (Sasolia Primary School, Mpumalanga); 5. Finalist Judy 
Schraader (Laerskool Protea Park, North West); 6. Finalist Soobbramoney Naidoo (Kraansdraai Primary, 
KwaZulu-Natal); 7. Finalist Naomi Horn (Weltevrede Secondary School, Western Cape); 8. Finalist Patricia 
Nomathamsanqa Xaluva (B.J. Mnyanda Primary School, Eastern Cape)

1 2 3

4 5 6 7 8
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Julie Leibowitz & 
Thabo Mohlala

‘I
’m really humbled and 
excited by this award. 
This is a highlight of my 
long teaching career,” 
said Piet Swart, prin-

cipal of Hoërskool Ben Vorster in 
Tzaneen, after he won the lifetime 

achievement award in the 2010 
National Teaching Awards.

Swart, who can speak all official 
languages except Tshivenda, said the 
announcement took him by surprise. 
“When I went to the interviews at the 
provincial level, I didn’t prepare a 
presentation. I just went and talked 
from the top of my head. So this came 
as a complete surprise.”

He said he dedicates his award to 
the teachers, learners and parents at 
his school. “It’s always good for the 
general to shout instructions but it’s 
the soldiers in the trenches who do 
most of the work and I think it’s fair 
to acknowledge their input as well. 
I thank God for all this,” Swart said 
with a tinge of emotion. 

He has spent the past 24 years 

building a multicultural, merito-
cratic place of excellence at his 
school. In his 36 years of teaching, 
he counts as his greatest achieve-

ment the role he played in 1996 
when he convinced parents to agree 
to a phased-in multicultural policy 
for the school. 

Swart dedicates 
award to others
Winner of the lifetime achievement award says he could not have 
done it without the teachers, learners and parents at his school

So controversial was the decision, 
there were threats to his life. Swart, 
who played sport as a child and is 
also an accomplished pianist, pio-
neered integration through sport. 
He noticed that few black learn-
ers were taking part in extramural 
activities and actively recruited tal-
ented black youngsters from disad-
vantaged primary schools to set an 
example. 

Swart’s plan worked and the 
school now has a litany of sporting 
triumphs to its name. The school 
boasts facilities a university would 
envy: an indoor heated pool, indoor 
cricket facility, indoor hockey facility, 
a dance academy with a sprung floor 
and a gym. There is also a restaurant 
and a reading and computer centre. 
All were built during Swart’s tenure. 

Hoërskool Ben Vorster has won 
the trophy for the best perform-
ing school in the Mopani district 
nine out of ten times and its Grade 
12 pass rate has been 100% for the 
past seven years. Four years ago, a 
black learner got seven distinctions 
and Swart has since used her as an 
example to motivate others. Swart, 
who is set to retire soon, is laying 
the groundwork for delivering work-
shops on performance and multicul-
turalism.

At the awards, Minister in the Presi-
dency Trevor Manuel launched a blis-
tering attack on some teacher unions 
that destabilise the education system 
and pursue their own interests.

Manuel was the keynote speaker 
at the gala held at the Presidential 
Guesthouse on February 25. He said 
“some teacher unions have become 
part of the problems” that are bedev-
illing the education system.

Manuel said the role of teacher 
unions should go beyond represent-
ing their members against unfair 
labour practices and they should 
emulate their counterparts overseas 
who strive for professionalism and 
improving the quality of teaching.  
He said teacher unions should be 
about promoting the quality of edu-
cation, supporting weaker schools, 
providing professional advice and 
counsel to poorly performing schools 
and teachers, and they should also 
not baulk at taking drastic mea-
sures against rogue elements who 
besmirch the profession. 

District and provincial depart-
ments also received a roasting. Man-
uel said some districts and provinces 
are run in “ways that undermine and 
frustrate the best efforts of schools 
instead of complementing them”. 

Manuel said “some provinces have 
still not delivered books to schools 
this year” and “in one province and 
some districts feeding schemes have 
collapsed due to mismanagement”. 

Winner of the lifetime achievement award, Piet Swart (second from 
left), with sponsor Nestlé’s managing director, Sullivan O’Carroll, 
Nestlé’s corporate affairs director, Ravi Pillay, and Minister in the 
Presidency Trevor Manuel. Photo: Oupa Nkosi



Contact Wits Language School today to find out more about the short courses available for language teachers. 
Tel: 011 717 3758 / 4154

Email: Hamisha.Bhana@wits.ac.za / Georgina.Ma@wits.ac.za
www.witslanguageschool.com

DEVELOP YOUR 
LANGUAGE 
TEACHING
SKILLS

Expert Language Solutions
Wits Language School

Develop your Language Teaching Skills

As a busy language teacher, it is easy to get stuck in a rut. While you 
may see professional development as an added chore, it is important to 
recognise that your professional development could help to improve your 
teaching, which may improve your students’ motivation and interest to 
learn.

It is important to develop yourself professionally for a number of reasons. 
Learning about new techniques, methods and approaches helps you 
to keep up-to-date with the changes in your field. Developing yourself 
professionally ensures that you don’t stagnate and motivates you to keep 
interested in what you teach. By developing yourself professionally, you 
will learn new techniques, methods and approaches which will equip 
you to plan and deliver interesting and effective lessons. Professional 
development is also important for career advancement.

There are a variety of ways in which you can develop yourself 
professionally. The following suggestions may help you to develop your 
language teaching: 

Join a professional organisation

Joining a professional organisation is a fantastic way to ensure you 
continue your development. Your membership will ensure you are kept 
up-to-date with developments in the field, notify you of important events, 
such as conferences and workshops and provide access to a network of 
professionals and useful information. There are a number of professional 
language teaching organisations locally and abroad. 

Keep up with current literature

A range of academic journals, magazines, newspapers and books are 
available for language teachers. The Internet is also an excellent resource 
to access a variety of resources for professional development and there 
are some excellent websites available. By reading current language 
teaching literature helps to ensure you are aware of current issues and 
methods in the field and is also a ready supply of teaching tips and 
techniques that can be used in the classroom. 

Organise observations

Another way to develop yourself is to get feedback on your teaching from 
your students, colleagues, mentor or supervisor. Invite your students to 
comment on activities and techniques used in lessons. Ask a colleague, 
mentor or supervisor to sit in on one of your lessons and to give you 
feedback on pre-identified areas of your teaching or general aspects. 
It could also be useful to observe your colleagues’ lessons, to learn new 
tips and techniques that you could use in your own classroom. 

Participate in workshops

Your school may already run workshops for teachers. If so, get involved in 
preparing and delivering workshops. If not, approach the teachers at your 
school and set up a monthly workshop schedule where you can each take 
turns facilitating workshops on topics that are relevant to your context 
and needs. 

Continue your education

There are a number of courses available that can assist you in developing 
your language teaching skills and knowledge. You might consider 
pursuing a diploma or postgraduate qualification or enrolling on a short 
specialised certificate course.  

Wits Language School currently runs courses in Teaching English to 
Speakers of Other Languages, Teaching English to Young Learners and 
Teaching Business English. From July 2011, Wits Language School will be 
running a range of new professional development courses for language 
teachers. Some of the new courses that will be offered include Teaching 
South African and International Languages, English for Teachers, Teaching 
Language with Technology and Teaching Academic English. 

Georgina Ma
Language Teacher Education Coordinator 
Wits Language School
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Bitter 
rewards

T
wo-year-old Johnny faces 
a formidable pile of gifts 
under the Christmas 
tree. He eventually man-
ages to tear the paper off 

a big yellow truck and gleefully starts 
to play. The boy’s parents entice him 
back to the tree to open some of the 
other presents. He returns reluc-
tantly and opens another and then 
another. The yellow truck sits in a 
corner for the rest of the day until 
it is piled into a large toy box where 
it sits buried at the bottom, out of 
reach.

Fast-forward three years: five-year-
old Johnny has made short work of 
the heap under the Christmas tree 
and he’s scouting about for more. 
When his uncle and aunt arrive, he 
rushes to the door to demand his 
present. He is promptly rewarded 
with a brightly wrapped box. His 
parents feign mild embarrassment. 
“Children!” they say, and shrug their 
shoulders.

Under the circumstances, Johnny’s 
behaviour is arguably a predictable 
response to the material excess of his 
parents rather than a reflection of 
the true nature of children.

As many child experts and par-
ents will tell you, overindulgence of 
a child — particularly if it happens 
in an unstructured way throughout 
the year — is more likely to produce 
ongoing demands from the child than 
squeals of delight and gratitude.

But if parents can afford it and 
are able to put up with the whining 
that may come with it, is there any-
thing really wrong with spoiling your  
children?

From time to time, no; but per-
sistent overindulgence can affect 
all areas of a child’s development, 
including his or her responses to 
authority, to self-discipline and the 
process of building self-esteem, 
experts say.

“Spoiling your children is to 

deprive them of valuable skills such 
as independence, respect for the 
value of money and understanding 
what hard work actually means,” 
says educational psychologist Naomi 
Holdt.

Importantly, how a child relates to 
acquiring material possessions is also 
closely linked to a child’s sense of self, 
partly built through the supported 
achievement of goals, which can then 
be rewarded materially, says Holdt. 
Without awareness around the link 
between good behaviour and reward, 
however, the giving and receiving of 
possessions can become a substitute 
for emotional nurturing on the part 
of the parent and internal happiness 
on the part of the child.

“Material possessions can become 
the primary source of happiness in 
a situation where children are not 
taught to see happiness as internally 
built,” says Holdt. Spoilt children may 
suffer socially, lack coping skills and 
a secure sense of self as a result of an 
excessive emphasis on possessions.

Professor Anthony Pillay, prin-
cipal clinical psychologist at Fort 
Napier Hospital and the Nelson 
Mandela School of Medicine in Kwa-
Zulu-Natal, says overindulgence of 
children is not necessarily linked to 
affluence, although he concedes that 
the past decade has brought a greater 
emphasis on material possessions 
into the lives of young people.

“Any parent, regardless of his or her 
socioeconomic status, can run into 
problems if his or her children fail to 
learn the principle of earning certain 
rewards,” he says. “The parenting 
principle — that reward is contingent 
upon the child’s behaviour — is the 
same whether you are talking about 
an affluent or poorer family.”

Pillay says children who develop a 
pattern of thinking that material pos-
sessions come very easily may develop 
expectations and a sense of entitle-
ment unmatched by their later experi-

ence of the real world. “We know that 
structured approaches to child-rear-
ing have far greater benefits, partly 
because they are more consonant 
with the way society works.”

Holdt says the discovery that the 
world doesn’t hand you things on a 
silver platter can prompt serious dis-
illusionment in older children and 
young adults, raising the chances 
of depression, addictions and other 
social problems. Self-centred behav-
iour, a trait which may arise out of 
constantly having all desires met, 
may also cause rejection by peers, 
difficulties in romantic relationships 
or feelings of loneliness.

She believes that indulging a child 
materially goes “hand in hand” with 
what she sees as the reluctance of 
today’s parents to set and maintain 
boundaries for their children. For 
instance, working or divorced par-
ents may be driven by guilt to spoil 
their children while some may try 
to make up for their own deprived 
childhoods.

Alluding to the work of Canadian 
child psychologist Maggie Mamen, 
author of The Pampered Child Syn-
drome, Holdt says: “Parents are so 
anxious not to appear to be the ‘bad-
dies’, they simply don’t want to say 
‘no’ any more.”

But trying to avoid conflict in the 
short term is likely to produce far 
bigger problems further down the 
line. “A parent’s role is to prepare a 
child for life and that’s not happen-
ing because there’s too much indul-

gence and a lack of boundaries and 
rules. All of this contributes towards 
making children insecure,” says 
Holdt.

The situation is compounded, she 
believes, by society having bestowed 
too much freedom upon children. 
Holdt says that, while children’s 
rights legislation has been an impor-
tant development in terms of giving 
oppressed children a voice, it has 
also led to aspects of their lives “feel-
ing out of control”.

In her own practice, for exam-
ple, Holdt is increasingly dealing 
with situations in which children as 
young as four are placed at the top of 
the family hierarchy and effectively 
call the shots.

“There’s no security for a four-year-
old who can manipulate adult fig-
ures,” she says.

“Children often do not have the 
emotional capacity to deal with what 
should be adult decisions and the 
anxiety of the choices they are forced 
to make can be too much for them.”

Today material excess is evident 
all around us and children and 
their parents are increasingly being 
encouraged by marketers and adver-
tisers to become a part of that indul-
gence. 

“You just have to look around at 
the birthday parties given for young 
children,” says Holdt. “The social 
pressure on those parents to pro-
vide, not only for their children but 
their children’s guests, is enormous. 
Parents should also be imposing 

boundaries upon themselves.”
Holdt  says  over indulgence 

amounts to a vicious circle with per-
nicious long-term effects. “If you look 
back at your own childhood, you will 
remember that it wasn’t the toys 
and the cheap gifts you received that 
stick in your memory. It’s the quality 
moments, the holidays, the family 
outings … those are the important 
things.”

Tips for parents:
l Structure your giving. If a child is 
not spoiled throughout the year, then 
Christmas or birthdays can be spe-
cial occasions. “It’s up to parents how 
much they want to give, but what’s 
important is that the child perceives 
both the meaning and value of the 
gifts,” says Holdt.
l Start setting boundaries and rules 
at a young age and be consistent 
about applying them. Don’t give in to 
tantrums.
l Teach children respect for adults.
l Use a reward chart to motivate 
children. Rewards can range from a 
star or a tick to a R10 note, depend-
ing on the age of the child.
l Introduce a household chore 
system to develop confidence, 
pride, respect and responsibility 
in children. Reward them where  
appropriate.
l Introduce a pocket money sys-
tem to teach your child money-wise 
life skills, patience and delayed  
gratification.
l Help your children to set and 
achieve their goals.

Spoiling your children is no way  
to help them cope in the real  
world, writes Sharon Dell

Parents can avoid spoiling children by structuring their giving. If a child is not spoiled throughout the year, 
then Christmas or birthdays can be special occasions. Photo: Meryl Schenker/AP
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How wealth affects health

Thabo Mohlala

Young science enthusiasts who want 
to follow in the footsteps of Albert 
Einstein and Marie Curie may test 
their skills by participating in a glo-
bal online science competition.

Web search engine Google, in part-
nership with the European nuclear 
research organisation Cern, the Lego 
Group, National Geographic and 
Scientific America, are hosting the 
world’s first global online science 
competition.

Called the Google Science Fair, 
the objective of the competition is 
“to encourage and support young 
people in their scientific efforts”, 
according to Julie Taylor, Google’s 
communication and public affairs 
manager for sub-Saharan Africa. 
Taylor said that the founders of 
Google, Larry Page and Sergey Brin, 
also experimented. “They had a 
hypothesis that there was a better 

Randeep Ramesh

Almost 60% of five-year-olds in 
some of Britain’s poorest areas do 
not reach a “good level” of behav-
iour and understanding — double 
that found in wealthier suburban 
parts of England, a review into Brit-
ain’s widening social and health 
inequalities says.

Stark inequalities in children’s 
development between local author-
ities are revealed by data published 
by Sir Michael Marmot, professor 
of epidemiology and public health 
at University College London, who 
last year produced a landmark gov-
ernment review into how wealth 
affects health. The key determi-
nants of health, he argues, relate to 
a host of issues including employ-
ment, the welfare state and child 
development.

His new report showed that 44% 
of all five-year-olds in England 

are considered by their teach-
ers to be falling behind in their  
development.

However, in richer commuter 
towns such as Solihull in the Eng-
lish midlands and Richmond upon 
Thames, west London, state-funded 
schools report this figure to be 
about 30%. In Haringey, a deprived 
part of north London, it is almost 
double. Marmot, a public health 
specialist and author of Fair Soci-
ety, Healthy Lives, said: “The evi-
dence is very clear: investing in pre-
school years pays most dividends. 
We already know that, by the age 
of 10, a child from a poorer back-
ground will have lost any advan-
tage of intelligence indicated at 22 
months, whereas a child from an 
affluent family will have improved 
his or her cognitive scores purely 
because of his/her advantaged 
background.”

He pointed out that “education 

and child development are key for 
health. It is the educated who stop 
smoking  ... we know the key driver 
of teenage pregnancy is not getting 
early child development. You are 
not going to get pregnant as a teen-
ager if you develop as a child.”

Only two dozen municipal author-
ities of the 150 surveyed could claim 
to have more than half their five-
year-olds passing the educational 
standard set by the government.

Marmot said he was concerned 
that the government was just focus-
ing on the “poorest” in society — the 
middle stratum of society needed 
help, too.

“I have tried to have this conver-
sation with government without 
much success,” he said, adding that 
“cuts to Sure Start (for children) 
and children’s centres won’t help”.

There was also an alarming 
health gap opening up within areas. 
Marmot pointed out that, in the 
London borough of Westminster, 
the average life expectancy of male 
residents was 83, five years longer 
than the English norm, but this 
masked wide disparities. The poor-

est in the borough could expect to 
live 17 years less than the richest.

Not only has life expectancy 
linked to social standing, so has 
the time spent in good health. The 
review showed that the Wirral, in 
north-west England, had the big-
gest difference in “disability-free 
life expectancy” between those at 
the top and those at the bottom of 
the economic ladder, with wealthy 
people likely to live 20 years longer 
without physical impairment.

The data is meant to inform 
ministers as the government has 
proposed taking public health out 
of the UK’s state-funded National 
Health Service (NHS) and put under 
the control of local government. 
However, it is likely to come under 
pressure as budgets are squeezed. 
Marmot pointed out that the city 
council in Birmingham, in central 
England, a conurbation with large 
areas of poverty, had successfully 
raised the number of five-year-olds 
attaining a good level of behaviour 
and understanding from 38% to 
55% in five years.

However Jim McManus, Bir-

Calling all young scientists

A British study shows that the poorest people 
in the London borough of Westminster live  
17 years less than the richest

mingham’s joint director of public 
health, said that the “single most 
effective measure to deal with ine-
qualities had been about £50-mil-
lion spent to improve social hous-
ing in the city ... We know it’s a new 
financial environment and that’s 
quite a challenge.”

Others warned the government’s 
plan would turn the clock back. 
Martin McKee, professor of Euro-
pean public health at the London 
School of Hygiene and Tropical 
Medicine, said: “It’s important to 
learn the lessons of history.

“Public health was taken out of 
local [government] control in 1974 
and it was the best thing that ever 
happened to it.

“Why put it back? The new plans 
provide no clue as to whether there 
will be enough public health funds 
available and will see councillors 
who were elected on a platform 
of schools and the environment 
suddenly responsible for health.”  
— © Guardian News & Media 2011

Randeep Ramesh is social affairs 
editor of the Guardian

way to find information on the web 
and were fortunate to be able to get 
their idea in front of lots of people.”  
She said that many ideas are lost 
because [most] young people do not 
have the right forums to share their 
discoveries with the world.

“We believe that science can change 
the world and one way to encourage 
this notion is to celebrate and cham-
pion young scientific talent in the 
same way that athletes and pop idols 
are celebrated and idolised,” said 
Taylor.

The competition is open to learn-
ers between the ages of 13 and 18. 
They may build and submit their 
projects online either individually 
or in a team of up to three. All that is 
required is access to a computer, the 
internet and a web browser. 

Learners need to create their own 
project site with a unique URL and 
should provide a summary in the 
form of a video, slide presentation, 

spreadsheets and photos. Registra-
tion is open until April 4 2011. Semi-
finalists will be announced in early 
May. Taylor said the projects of 
the semi-finalists will be posted on 
Google’s online gallery and the pub-
lic will be invited to vote for a “peo-
ple’s choice” winner.

Fifteen finalists will be selected to 
take their projects to Google’s head-
quarters in California in the US in 
early July to compete in a final live 
event at which world-renowned sci-
ence judges will select a winner in 
each category and a grand prizewin-
ner, Taylor said.

Prizes include “once-in-a-lifetime 
experiences” such as a trip to the 
Galapagos Islands with a National 
Geographic explorer, scholar-
ships and real-life work opportuni-
ties like a five-day trip to Cern in  
Switzerland.

Entrants may submit projects 
under the following categories:

l Computer Science and Mathemat-
ics;
lE a r t h  a n d  E n v i r o n m e n t a l  
Sciences;
l Behavioural and Social Sciences;
l Flora and Fauna;
l Energy and Space;
l Inventions and Innovation;
l Physics;
l Biology;
l Chemistry;

l Food Science;
l Electricity and Electronics.

Visit www.youtube.com/googles-
ciencefair for instructions on how 
to enter the competition. For sam-
ple submissions, go to https://sites.
google.com/site/tescasgsfsample/
home. Information and resources 
for teachers are available on www.
google.com/events/sciencefair/
teachers.html

The Google Science Fair’s objective is ‘to encourage and support 
young people in their scientific efforts’

UPSKILL YOURSELF IN 
SCHOOL MANAGEMENT & LEADERSHIP

Edutel Skills Development in collaboration with 
the University of Johannesburg 

offers you the opportunity to upskill yourself in School Management 
and Leadership. This is a Qualification pathway that leads to the 

ACE: Education
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www.up.ac.za

The University of Pretoria offers three distance education 
programmes to teachers who want to advance their careers:

ACE: Education Management
“Internationally comparable” (introduced in April 2008)

ACE: Special Needs Education 
BEd (Hons) Education Management, Law and Policy 

We offer:
Excellent student support 
Fees covering all learning material – no hidden costs 
Exam centres and contact sessions throughout South Africa

e about the University’s distance programmes 
are invited to return this coupon to: PO Box 22041, Helderkruin, Roodepoort, 1733 or fax it to 
(011) 768-1248.  For further enquiries, kindly contact Andries Pelser at tel: (011) 760-3608 or 
cell: 073 232 3173  e-mail: edutel_upta@iafrica.com *www.edutel.co.za

Title: ................  Initials:  ....................  Surname ......................................................................

Postal address:  ........................................................................................................................

...................................................................................................................................................

Tel: (w):  .................................... (h)  ....................................... (cell) ........................................

Programme in which you are interested in receiving further information:......................................

....................................................................................................................................................................
Phone (011) 760 3608 or 073 232 3173

Distance Education Programmes

“Internationally comparable” (introduced in April 2008)

*new SAQA approved
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T
he first annual national 
assessment tests (ANAs) 
for learners across South 
Africa in grades two to 
seven and 10 are over.

In a letter to parents the depart-
ment of basic education gave the fol-
lowing reasons for the ANAs:
l The tests will set a benchmark 

on how to improve the children’s 
literacy and numeracy in the years 
ahead;
l Teachers will be able to find out 

whether children need academic 
support; and
l The results will assist the 

department in finding out where 
it should “intervene if a particular 
class or school does not perform to 
the national level”. 

In principle, it’s a good quality 
assurance practice to see whether 
standards have been achieved. So, 
for example, the teacher in the grade 
three classroom needs to know 
whether his or her learners are at 
an age-appropriate reading level. 
If need be, corrective action can be 
taken. The teacher can also be moti-
vated to raise the achievement bar. 
Quality teaching is always in a state 
of never-ending improvement.

However, there’s much debate 
worldwide about standardised tests. 
Australia and England have them 
and their teachers are angry. Last 
year there were threats of nation-
wide boycotts in both countries. In 
England the tests are done in years 
two, six and nine. The Australian 
tests are done in years three, five, 
seven and nine. The Australian edu-
cation minister at the time, Julia 
Gillard (now the prime minister), 
threatened teachers with fines if 
they boycotted the tests.

Why are thousands of Australian 
and English teachers so opposed to 
them? The more familiar complaints 
are:
l Naming and shaming: Results 

are published in the national media 
and on education websites. An Aus-

tralian newspaper published lists 
of the top 100 primary and second-
ary schools. One of the findings was 
that the top 10 in each category were 
exclusively wealthy private or selec-
tive government schools. Schools 
with poor results are “named and 
shamed” in the media. Children and 
staff are humiliated by the negative 
publicity. 
l Teaching to the test: Teach-

ers became too focused on prepar-
ing learners for the tests. The good 
name of the school is too dependent 
on results. Truly rounded educa-
tion is pushed into the wings while 
“schooling to achieve superb scores” 
takes centre stage.
l Learners and teachers become 

stressed: It’s stressful preparing 
for any test. Just think of the stress 
levels in homes and Grade 12 class-
rooms when matric exams are loom-
ing. Frequent standardised tests 
can create an almost never-ending 
stressful atmosphere for both learn-
ers and teachers.
l Inspectors prejudging schools 

on the basis of their results: In 
England it was found that certain 
inspectors assessing schools were 
biased towards or against them 
on the basis of standardised test 
achievements. This resulted in some 
schools having an unfair advantage 
because their learners performed 
well in their tests. The converse 
applied when the learners did 
poorly. 
l Lack of recognition for disad-

vantaged schools: There are schools 
with huge challenges. Their learn-
ers come from disadvantaged back-
grounds. When the learners per-
form well at school, they’ve often 
faced barriers to learning such as 
being desperately poor or from 
dysfunctional home backgrounds. 
These disadvantaged schools are 
often extremely poorly resourced. 
Dedicated teachers have achieved 
much in spite of the daily hurdles 
that confront them. Quality learners 

and teachers should not be unfairly 
penalised on the basis of raw scores 
in such tests. 

Academics also question whether 
standardised tests are good for edu-
cation. Do they bring out the core 
of an outstanding teacher? James 
Popham in Educational Leadership 
(Vol 56 No 6) acutely observes: 

“Educators are experiencing 
almost relentless pressure to show 
their effectiveness. Unfortunately, 
the chief indicator by which com-
munities judge a school staffs’ suc-
cess is student performance on 
standardised achievement tests.”

We know that a quality teacher 
does much more than getting a 
learner to jump successfully through 
the hoop of a test or an exam. That 
person educates the learner for life 
in countless other ways.

Parents want the best for their chil-
dren. They want to be able to assess 
the schools their children attend. 
Standardised tests have schools on 
their toes to achieve certain levels. 
When parents make choices about 
preferred schools, they look at past 
scholastic results. Matric results, 
for example, have been seen as good 
barometers of the academic poten-
tial of schools. Will the ANA results 
guide parents in this way, too? 

Matric results have been used by 
schools to promote themselves and 
encourage new enrolments. It’s 
likely that ANA results will be used 
in similar ways. Parents are enti-
tled to know these results and could 
request to see them. 

How will schools, education 
departments and the media make 
the results available? Will there be 
a “naming and shaming” of under-
achieving schools? It’s already being 
done with matric results. Will they 
be sensitive to those schools that are 
tireless in their commitment and 
sense of dedication but have far to 
travel in terms of quality education? 

Use ANA sensitively and sensibly. 
Make results available in a manner 
that ensures that no child, teacher 
or school is humiliated in the proc-
ess. Wisely implemented, ANA 
has huge potential to help turn the 
“Quality Education for All” slogan 
into a reality. 

Richard Hayward, a former princi-
pal of two state schools, edits Quality 
Education News. It is issued under 
the aegis of the South African Qual-
ity Institute (SAQI), which conducts 
school leadership and management 
programmes. Poor schools are  
sponsored

ANA doesn’t mean eina
Teachers in England and Australia  
have expressed justified reservations 
about standardised tests. However, 
wisely implemented the annual national 
assessment tests have huge potential, 
writes Richard Hayward

Standardised tests to determine 
children’s development can be 
useful for teachers to assess the 
level their class is at, but it can 
also mean unnecessary stress 
for both learners and teachers. 
Photo: David Harrison

Parents want 
the best for their 
children. They want 
to be able to assess 
the schools their 
children attend
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T
here’s one thing that 
teachers would like more 
of and that’s time. So 
much has to be squeezed 
into the day … teaching, 

marking of books, preparing lessons, 
coaching extramurals, attending 
meetings and much more. If you’re 
in senior management, your tasks 
might be a little different. Yet you’re 
also on the go from dawn to dusk as 
well as long into the night.

Having to do too much under pres-
sure is a huge stress factor. Teachers 
often work to tight deadlines. Then 
there are the surprises. At very short 
notice, there’s a meeting or the educa-
tion department wants documenta-
tion done urgently. 

But however stressed you may be, 
you’re expected to remain calm, caring 
and compassionate. To be an eff ective 
and happy teacher requires excellent 
time-management skills.

Here are 10 time-saving tips:  

1. Use your diary
A school year is action packed. It’s 
impossible to remember all the dates 
of events, functions and meetings. Put 
the dates in your diary and block off  
the needed time. Open your diary at 
the start of the day to see what’s hap-
pening. 

2. Set goals and prioritise
Give yourself daily goals. Number 
goals as fi rst, second, third and so on, 
according to their level of importance. 
Do the tasks as per your list. At the end 
of the day, you’ll have a sense of satis-
faction about what was done. Those 
items not ticked off go on to tomor-
row’s list.

3. Process paperwork
Neil Finger wrote about the DRAFT 
process to be used in processing paper 
that lands on your desk: delegation 

pile (other staff members are better 
able to deal with its contents), read-
ing pile (when you’ve got the time, 
you’ll read the circular, document or 
article), action pile (you’ll need to take 
action or reply to the contents of the 
paper), fi ling pile (these papers need 
to be filed for future reference), and 
toss pile (toss the junk mail and other 
time wasters in the bin).

4. Minimise paperwork
Lengthy documents and policies don’t 
mean that they’re well written. Much 
skill is needed to write concisely, to 
the point and simply. People are also 
more likely to read and understand 
what you’ve written.

5. Be a team player
Work in a team within a grade, phase 
or subject area. Challenges and prob-
lems are easier to handle and less 
stressful when shared. A team can 
take different forms such as a com-
mittee, project group or task force. Be 
careful about the number of people in 
a team. Why, for example, should the 
entire staff  have to be involved in the 
design change to a school tracksuit? 
Let a committee or task team do the 
research. It can then make recommen-
dations to the whole staff. Respect a 
person’s time; use it sparingly. 

6. Make meetings meaningful
A well-structured meeting is a win-
ner. A poorly structured one is usually 
a waste of everyone’s time. Have an 
agenda as to what is to be discussed. 
Start meetings punctually. Don’t 
wait for the stragglers. End meet-
ings promptly at the agreed time. 
An awareness of the actual time dur-
ing the meeting helps to keep peo-
ple focused. Such meetings usually 
achieve much more and everyone feels 
that their time has been well spent.  

7. Delegate
There’s a little quip about someone 
who could never delegate work: 
“Unfortunately, he never delegates 
— he does the work of two clowns: 
Tickey and Sixpence!” Give others the 
chance to use their skills and grow 

professionally. 

8. Learn to say no 
Often the willing horse is saddled with 
too much work. When the demands 
made of you are too heavy, thank 
people for their trust in your abilities. 

However, decline politely.

9. Stop interruptions
There are folk who knock on your 
door and want “only two minutes 
of your time”. Stand up to speak 
to them. Tell them tactfully that 
you’re busy. Give them the two min-
utes. When they leave, close the 
door. You’re busy and want to work 
uninterrupted. 

10. Use modern technology
Telecommunication devices such 
as cellphones, emails, faxes and lap-
tops are huge time savers. For exam-
ple, surfing the internet gets teach-
ing material on any topic almost 
instantly.

There simply isn’t enough time to do 
everything. Accept that fact. Remind 
yourself that you also need a life 
beyond the school gates. Take time for 
yourself because — as the advertise-
ment states — “You’re worth it!” It’s 
very healthy time management and 
helps makes you an even better qual-
ity teacher.

Richard Hayward is a former prin-
cipal who edits Quality Education 
News under the South African Qual-
ity Institute (SAQI). It gives leader-
ship and management courses at 
schools. Please contact Vanessa du 
Toit on 012 349 5006 (vanessa@saqi.
co.za) or Richard Hayward on 011 
888 3262 (rpdhayward@yahoo.com)

Time savers 
for the busy 
teacher

Tony Lelliot

Do you remember a fi eld trip you went 
on at school? Very likely. Do you also 
remember what you did in class the 
next day? Most unlikely. Why is this? 
Research into learning in museums 
and science centres suggests that such 
visits are strongly retained in long-
term memory. They make a diff erence 
in children’s lives. However memora-
ble class visits are, we can make them 
even better learning experiences with 
a little extra eff ort.

“They went inside a large hall which 
had pieces of weird apparatus, some 
exhibits and posters on the walls. 
Tlotlo saw a large model of what he 
thought must be the moon. The pupils 
sat on the floor. Kate began asking 
questions about the solar system. 
Most of the learners called out planet 
names, as well as other words like 

“moons”, “meteors” and “galaxies”. 
Kate stressed that the visit today was 
about having fun and learning at the 
same time and that they should try to 
think as well as play with the exhib-
its.” 

This is a description of a typical class 
visit from a learner’s point of view, in 
this case to the Hartebeesthoek Radio 
Astronomy Observatory’s visitor 
centre west of Pretoria. A visit there 
involves fun, hands-on activities, as 
well as classroom-style teaching by 
educators. “What I’ve learned is that 
most people learn … through fun, so 
whatever they do should be fun so that 
they can learn,” said a learner who vis-
ited the science centre.

It sums up what learning should be 
like on a school field trip: the children 
must enjoy themselves. However, 
learning and having fun are com-
pletely compatible, so the educator’s 

role should be to enable both to hap-
pen. Class visits to museums, zoos and 
science centres are popular in South 
Africa, since more of these places are 
widely available.

For the educator, the visit is a hec-
tic and stressful exercise. Despite this, 
many educators choose to take their 
learners on visits — they believe a field 
trip opens their eyes to experiences 
not available in the classroom.

Recent research in South Africa and 
overseas suggests that, for many learn-
ers, the visit is just a day off — a fun 
day out. Learners are able to switch off 
their minds while the educators worry 
about behaviour and logistics instead 
of teaching.

There is concern by education 
authorities and parents that the time 
spent out of school and the expense 
incurred need to be compensated for 
by a worthwhile learning experience.

The key to making this happen is the 
educator. Teachers need to view the 
field trip as an extension of classroom 
learning, albeit in a more relaxed, 
informal environment. 

Martin Braund and Michael Reiss in 
their book Learning Science Outside 
the Classroom suggest the following 
guidelines for educators:

Purpose — Think of why you want 
to go on this visit and how it fits in 
with what you are teaching.

Venue — You need to become famil-
iar with the place being visited. Visit it 
yourself, research it on the internet or 
speak to someone who has been there 
before.

Prepare — Do some preparation 
with learners before they go so that 
they know what to expect.

Be active — During the visit make 
sure you are active so that learners 
can see the importance of what they 

are doing at the site.
Guide them — Give the learners 

both structure and free time during 
the visit, so that they get to work as 
well as play. Tell them what you expect 
and try to encourage them to discuss 
what they see.

Afterwards — Make sure there is 
some follow-up activity back in the 
classroom so that the visit stays in the 
learners’ minds for longer. Get them 
to tell others about what they did 
— this is crucial. It seems that learn-
ing from field trips is more effective 
when reconsidered over subsequent 
months.

So, go ahead and arrange that field 
trip, but make it both fun and educa-
tional.

Dr Tony Lelliott is a science 
researcher at the Wits School 
of Education 

Learning outside the classroom

Making use of these tips will help you to be 
a better teacher, writes Richard Hayward

Teachers have a lot to fit 
into their day, not least of all 
being on top of all their lesson 
preparation. Photo: David Harrison

Make a list of things to do so that you can give priority to important tasks

Divide paperwork into piles according to its function

Cut paperwork overload by writing in a concise manner

Some tasks are better handled by teams and collaborative e�ort

Don’t let meetings run over time — keep to the agenda and purpose  

If you can, delegate some of your workload to others — they won’t
know how to do the work well unless you let go of it

Just say “no” when you are given too many tasks — it’ll help others
understand what the work involves

It’s hard to get work done with constant interruptions. Put your foot
down in a polite way to put a stop to it 

Modern technology helps you to be more productive. Most
correspondence can be done by email and
sur�ng the internet will help you to
quickly �nd material
for lessons

Using your diary every day will help eliminate ine�cient use of time

A minute saved is a minute gained
Ten time-saving tips for busy teachers
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correspondence can be done by email and
sur�ng the internet will help you to



Umalusi’s role in quality assuring the 2010 NSC results sparked fierce debate – 
and a call for the quality assurance body to disclose the standardisation decisions 
relating to each subject.

It is general practice the world over not to disclose standardisation decisions to the 
general public and Umalusi has steadfastly upheld this confidentiality.  However, 
Umalusi chairperson, Prof Sizwe Mabizela, said Umalusi realised that failing 
to share its quality assurance processes and decisions could potentially damage 
both Umalusi and the quality of the examinations it assures. In addition, in the 
absence of authoritative information from Umalusi, “some so-called experts 
(took) the gap to peddle all manner of uninformed and ill-considered claims and 
comments to the general public”.

“Some of these were reckless, irresponsible and injurious to the credibility and 
integrity of Umalusi,” he said.

Consequently, and after much deliberation, a decision was taken to hold a 
comprehensive press briefing, in February, with full disclosure on the standardisation 
of the 2010 NSC results.

Umalusi’s Historic on 
2010 matric results

Contact Mike Khuboni on 082 200 9795 mike@umalusi.org.za
For full disclosure go to www.umalusi.org.za
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T
here’s a scene early in the 
1995 movie Independence 
Day when a vast shadow 
settles over New York and 
its citizens stare up in hor-

ror at the immensity of a looming 
spaceship. Similarly, when those peo-
ple whose job it is to execute the third 
phase of the National Skills Develop-
ment Strategy (NSDS3) finally wrap 
their heads around it, they’re going to 
realise it is big, mean and utterly alien.

With  the implementation of the 
strategy just one month away, to most 
it is neither awesome nor frightening. 
It’s a detail-less mass until the depart-
ment of higher education and training 
 fl eshes it out  with service-level agree-
ments with the sector education and 
training authorities (Setas). But skills 
development practitioners, especially 
facilitators and training providers, 
should start gearing up for one hell of 
a fight; one they cannot hope to win 
if they use the weapons of the past 10 
years.

In a nutshell, the fi rst two phases of 
the NSDS were a “one size fi ts all” ini-
tiative. Each of 23 Setas was allocated 
a fraction of the overall target, which 
matched the percentage paid by their 
constituent companies in the form of 
total skills development levy income.

It was also a numbers game: the 
achievement of the numerical targets 
set by the labour department — the 
previous stewards of the strategy 
— was equated with success. Failure to 
do so meant just that, failure.

In terms of these so-called success-
ful criteria, if the financial services 
Seta, Fasset, for which member com-
panies paid 3.49% of the R5.65-billion 
collected in levies in 2008/09, did not 
provide literacy training for 4 900 
adults within the sector that year it 
was under-performing. Similarly, if 
the agricultural authority, AgriSeta, 
with 2.52% of levies collected, trained 
only 3 530 adult farmworkers to read 
and write it was deemed to be meeting 
the needs of the sector.

But where was the need for adult 
literacy training greatest? Where 
would the expenditure have  the most 
impact?

Impact, though, is the nucleus  of 
NSDS3. The newest fi ve-year iteration 
of the strategy will be guided by the  
department, created after the 2009 
general election and given responsi-
bility for skills development just over 
a year ago.

Training for life

ANALYSIS
Jim Freeman

Skills development, FET colleges and Setas

www.mg.co.za/education

be most changed by NSDS3. He or 
she will have to acquire a far greater 
range of skills than they currently pos-
sess and they will have to do so very 
quickly. NSDS3 will not allow them 
to conduct their business as they have 
done over the past decade, not if they 
hope to get their workplace skills 
plans past the Setas or secure grant 
allocations.”

Janelle Gravett, of the Association 
for Skills Development Facilitation in 
South Africa, said that another fl aw of 
the NSDS to date  was that the under-
pinning legislation and regulations 
“created an animal called an SDF 
[skills development facilitator] and 
gave it a role, but didn’t accord it any 
status in the corporate food chain.

“While the Setas have spent vast 
amounts of money on giving the SDFs 
the capacity  to do their job, there is no 
legal requirement for facilitators to 
demonstrate any form of professional 
competence. In fact, there are still no 
recognised qualifi cations for them.”

training, support and consistent man-
agement,” Anderson said. 

“Add highly focused personal per-
formance learning and development, 
coupled with holistic personal devel-
opment, such as physical health and 
endurance, and you’ll come up with a 
winner every time.” 

S h e  a s k e d 
how could they 
expect to be 
taken seri -
ously when 
they started 
advising their 
e m p l o y e r s  t o 
make potentially 
radical and expen-
sive changes to 
the workplace  to 
boost company 
performance?

In an inter-
view in London 
in December, Jez 
Anderson of Brathay, 
the learning and development 
partner to the British  team for the 
WorldSkills competition to be held in 
London this year,  said that there were 
three “levers” to ensuring world-class 
performance in individuals within the 
working environment.

“It starts with excellent technical 

Turning the screws
Skills-training 
providers will now 
have to raise their 
game steeply 

Announcing the strategy on January 
12, Higher Education Minister Blade 
Nzimande stressed that “during this 
new phase, we will make some funda-
mental changes to the leadership, gov-
ernance and strategy of the Setas in 
order to meet the objectives of NSDS3 
and improve their functioning and 
performance.

“We also intend to set up a compre-
hensive performance monitoring, 
evaluation and support system for 
all our education, training and skills 
development institutions, with a par-
ticular focus on the Setas and public 
FET [Further Education and Training] 
colleges.”

Chris Bekker, of the Cape-based Per-
formance Excellence Alliance , believes 
more has been done for skills develop-
ment in the past year than in the pre-
ceding decade.

“Nzimande has made it crystal clear 
that NSDS3 must complement other 
development initiatives, like the new 
growth path, industrial policy action 
plan and human resource develop-
ment strategy. The strategy also states, 
quite categorically, that the Setas 
themselves, as structured authorities 
comprising business, labour and gov-
ernment, will play a much greater role 
in determining sectoral priorities.

“The draft sector skills plans they 
develop will be considered by the tech-
nical working group of the Human 
Resources Development Council, 
which comprises a far higher level of 
representation than anything we’ve 
experienced in the past,” he said. 

“The group’s input and ultimate 
approval of the plans will give them far 
more credibility with business, labour 
and government, which, in turn, will 
boost the status of those who have to 
implement them.”

That, said Bekker, was the scary 
thing about NSDS3. Never before had 
Setas, skills development practitioners 
and training providers been required 
to measure the success of their activi-
ties against something  as nebulous as 
impact.

“The delay in announcing NSDS3 till 
just two months before implementa-
tion unfortunately allows practition-
ers, especially skills development facil-
itators  and training providers, very 
little time to acquaint themselves with 
the concept of performance improve-
ment, upon which impact is based.

“The new skills development strat-
egy revolves around a major mind-
set change away from a sometimes 
purposeless activity called training 
to impact, which is characterised by 
learning and performance.”

Bekker  said that “external assess-
ment of a company’s training and 
development needs does not neces-
sarily guarantee appropriate recom-
mendations, partly because outsid-
ers do not always understand the 
organisation’s unique workplace 
realities. There is a growing need for 
assessment that allows stakeholders 
to analyse their own achievements, 
drawing on special external expertise 
 if necessary.”

At the heart of  that assessment  was 
the person currently known as the 
skills development facilitator, Bekker 
said. “It is this person whose life will 

S h e  a s k e d 
how could they 
expect to be 

advising their 
e m p l o y e r s  t o 
make potentially 
radical and expen-
sive changes to 
the workplace  to 
boost company 

In an inter-
view in London 
in December, Jez 
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